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What Do You Know About ~ ? 
Reporting Information 
 
William Agor 
 
ABSTRACT 
The following activity is designed as one possible way to prime students to repeat 
information related to a lesson theme prior to the class. The students’ information will then 
be used as the basis for controlled practice of the reporting information function, and ideally, 
retained and used again in context during subsequent discussions. 
 
INTRODUCTION 
Based on an end-of-semester survey of seventy-five students, Reporting Information was 
cited as one of the more difficult functions to use.  The most frequent reasons given by 
respondents for having difficulty using the function was “not having information to report” 
concerning the lesson theme of Globalization, and/or “no context” within which to use the 
function.  This sentiment may be more widely supported by the fact that Reporting 
Information tended to be last in terms of frequency of usage from among all of the other 
functions learned during the semester (Talking about Possibilities, Changing Topic, 
Paraphrasing, Giving Different Viewpoints, and Being Indirect).  Douglas Brown 
recommends encouraging the use of authentic language in meaningful context as one 
method for L2 teaching (Brown, 2007).   
 
CONTEXT 
Survey results indicated that problems Reporting Information were fairly evenly distributed 
across all levels of students (Levels 2-4).  In order to provide a more meaningful context in 
which use of authentic language (see Procedure for function phrases) is possible, students 
will use information they have gleaned from the homework reading for controlled practice 
of the function. Ideally, students will also recall this reinforced information later during 
discussions, when relevant. 
 
TASKS AND MATERIALS 
See the appendix for an excerpt of the textbook reading with some suggested examples of 
factual information highlighted in bold.  As an aid, a whiteboard or chalkboard with the 
Reporting Information function phrases (see Procedure) listed on it would be helpful so that 
students use the textbook only for referencing the information that they report. 
 
PROCEDURE 
Students are assigned the weekly homework reading (see Appendix for excerpt), with the 
additional instruction to highlight or underline from the text at least one piece of factual 
information each about McDonald’s, Starbucks, and Disneyland.  The instructor may 
provide a fact for each from the text as an example:   
 
SECTION TWO: Classroom Activities 
 
2-6 
 
Ex: McDonald’s opened in California, USA in 1940. 
There are 50 Starbucks stores in Tokyo’s Shibuya and Shinjuku wards. 
Disneyland is the most popular tourist attraction in Europe. 
 
In the following class, the students’ facts are then used as a basis for a controlled practice 
drill following the function presentation.   
1) In pairs, students take turns reporting their information to each other using the target         
function.  Speakers should be encouraged to use the “I heard (that)…”, “I saw (that)…”, 
and “{Name} said that…” phrases, in addition to the “I read (that)…” phrase, even 
though the last is more technically correct in this context.   
2) Listeners ask their partner for the source of the reported information (“Where did you 
hear that?  How do you know about that?”). 
3) Speakers then provide the source of the information.  The source of information can be 
liberally interpreted, so as to include other sources than just the textbook (for example, a 
friend, the news, the internet, etc.). 
 
VARIATIONS 
As an alternative to using the textbook as a source for gathering information related to the 
lesson topic, students could be encouraged to use any sources at their disposal to gather 
information, such as the internet, television, newspapers, class lectures, etc.  This would 
provide more real world or authentic sources of information for learning as argued for by 
Clarke and Silbertstein (1977:51). 
 
REFLECTIONS 
In prior classes, I had provided pairs of students with flashcards of information to report to 
one another based on the lesson theme with corresponding sources. Instead, having the 
students search for and provide the information themselves accomplishes several things. 
First, the primary problem mentioned by students of “not having information to report” 
concerning the lesson theme is directly addressed. The activity also serves to provide a 
meaningful context in which to use the function. At the very least, it assures that everyone 
has read or skimmed the homework reading. Next, it engages the students to read the text 
more actively by hunting for factual information. They must read more critically to decide 
whether something is factually informative or not. Moreover, because it is the information 
that they themselves have found (and not provided for them by the instructor), they have 
taken some form of agency concerning the lesson content. Finally, perhaps a student will 
report something that another student has missed or not considered factual-- this may 
provide opportunities to negotiate for meaning by discussing what is factual or 
informational, and what is not.   
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APPENDIX 
An excerpt from the What Do You Think? textbook reading on Globalization with examples 
of factual information highlighted in bold. 
 
An American World? 
 
 
If you go to any major city in the world, you will find many of the same stores and 
restaurants. For example, Tokyo and Paris are very far apart and have different 
languages, traditions, and cultures, but you can find McDonald’s, Starbucks, the Gap, 
and even Disneyland in both cities! It is well known that many popular chain stores 
originally began in the US. However, some people strongly dislike these stores and feel 
angry that more and more chain stores open every year. But while many people seem to 
dislike American chain stores, these stores continue to be successful throughout the world. 
Perhaps the most famous chain store is McDonald's, which opened in California, 
USA in 1940. In the 1960s, McDonald’s began to open stores in nearby countries such 
as Canada and Costa Rica. By the 1980s, McDonald's had opened its 6,000th 
restaurant, including stores in Europe and Asia. Currently, there are McDonald's 
restaurants in 119 countries and they serve 58 million customers every day! 
McDonald's restaurants have become popular with adults and children all over the world. 
However, there have also been many complaints about McDonald's. One common 
complaint is that much of their food is unhealthy. In 2004, the American film-maker 
Morgan Spurlock made a documentary, Super Size Me, in which he ate nothing but 
McDonald's for one month. After that, doctors were very worried about Mr. Spurlock's 
health and ordered him to eat healthier food. In response to the film, McDonald's stopped 
selling their largest meals. 
 
 
 
 
 
 
 
 
 
